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Introduction 
 
Acknowledging that writing moderation ensures the monitoring of student progress, identifies the range of student learning development and needs, develops a 

shared understanding of language to describe and discuss student progress and supports the achievement of consistent judgements; this document was generated 

using writing samples moderated in 2009 by teachers from: 

 
 Bolinda Primary School 

 Darraweit Guim Primary School 

 Clarkefield Primary School 
 Newham Primary School 

 Langley Primary School 

 Lancefield Primary School 
 Malmsbury Primary School 

 Redesdale Mia—Mia Primary School 

 Tylden Primary School 

 Riddells Creek Primary School 
 Gisborne Primary School 

 

This is but one of many examples of how the Macedon Ranges Network works collaboratively to improve teaching and learning practices. 
 

 

Within the document, you will see that prior to each group of moderated samples there is a condensed version of the DEECD English Writing Continuum.  This 
continuum has been amended by omitting information relating to evidence that needs to be gathered through conferencing as well as text types which do not feature 

in these examples. 

 

Following the samples, a glossary from the DEECD English Writing Continuum has been included to assist you with decoding the outlined indicators. 
 

 

I hope that this material proves to be a useful resource in achieving consistency in writing moderation between teachers, schools and networks. 
 

 

 

 
 

Lisha Nash 

Network Literacy Improvement Officer 
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 0.5  understanding that their writing can communicate ideas, feelings and information  

 use of letters and some words in the writing of brief texts about topics of personal interest  

 emergent writing showing concepts about print, including left to right, top to bottom  

 reading back from their own writing at the time of writing  

 approximate use of letters for some letter–sound relationships and common words  

 use of a variety of writing tools, including crayons, pencils and computer software  

Overview 

Ideas communicated in writing 

Students write about personally significant events and topics. Their attempts contain letters, and two or more letters may be used to represent a 

word. Their writing is often accompanied by pictures or scribbles to convey their intended meaning.  

Conventions in writing 

 In their writing attempts, students show an awareness of elementary concepts about print, including left to right, top to bottom, and spacing, 

i.e., that there are spaces between written words.  

 Students begin to write short, teacher-dictated sentences by approximating the spelling patterns and may invent or approximate some letters.  

 Students write the first letter of their name, and then their name and the names of others in their class.  

 Students distinguish between pictures and written language  

Conventions of spelling 

 Students attempt to spell words by writing one or more of the letters in the word, usually having the initial letter, or by matching the most ob-

vious sounds, particularly consonants.  

 Students know and can write some letters (upper and lower case), and recall the names of letters, both upper and lower case.  

 Students match letters with their common sounds, for example, they can use a model of the alphabet to select the letter for sounds they hear 

and then write the letter by copying.  

 Students write letters for some of the letter–sound links they know and may mix up upper and lower case letters.  

 Students recall the most common sounds that are linked with letters.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#concepts
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#consonant
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 Understanding that their writing can communicate ideas, 

feelings and information 

 Although words are not recognisable, there is use of letters 

in the writing of brief texts about topics of personal interest 

 Emergent writing showing concepts about print, including 

left to right, top to bottom 

 Reading  back from their own writing at the time of writing 

 Students distinguish between pictures and written language 
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 Understanding that their writing can communicate ideas, feelings and information 

 Although words are not recognisable, there is use of letters in the writing of brief texts about topics of per-

sonal interest 

 Emergent writing showing concepts about print, including left to right, top to bottom 

 Reading  back from their own writing at the time of writing 

 Students distinguish between pictures and written language 
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 Understanding that their writing can communicate ideas, feelings and information 

 Use of letters and some words in the writing of brief texts about topics of personal interest 

 Attempts at words usually contain two or more letters 

 Emergent writing showing concepts about print, including left to right, top to bottom 

 Reading  back from their own writing at the time of writing 

 Students distinguish between pictures and written language. 
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1.0 
At Level 1, students write personal recounts and simple texts about familiar topics to convey ideas or 

messages. In their writing, they use conventional letters, groups of letters, and simple punctuation such as full stops and capital letters. Students are 

aware of the sound system and the relationships between letters and sounds in words when spelling. They form letters correctly, and use a range of 

writing implements and software.  
 

Ideas communicated in writing 

Overview 

 Students write strings of words to recount experiences, and simple texts to describe familiar topics or to convey ideas or messages.  

 Students form and express simple ideas, reasons, or opinions. In their writing they use high-frequency words that are relevant to the topic, for example, they use 

appropriate words for a scary film they have seen or a visit to a farm.  

 Students write a simple instruction using an informative form/structure that specifies an action.  

 Students write a simple list of two or three items.  

 Students write a description of two or three simple sentences, for example, about their family or their pets.  

 Students write a caption for a picture they have drawn.  

 Students write some key information about themselves, where they live, their phone number  

Conventions in writing 

 Students write in complete sentences using basic sentence structures and use mainly simple sentences and some compound sentences, for example, On Sunday we went to 

 the market, or I picked up the bat and I hit the ball.  

 Students write short sentences by approximating to the spelling patterns and may approximate some letters.  

 Students experiment with capital letters and simple ending punctuation such as full stops.  

 Students form letters correctly, beginning mainly with lower case, and use various writing implements and software.  

 Students leave spaces between the words in sentences.  

Writing Strategy 

 Students read what they have written to see if it makes sense sounds right and, if necessary, add to or change the text.  

 Students form letters more accurately with correct starting points and increasing legibility.  

Conventions in Spelling 

 Students show they are aware of the sound system and the relationships between letters and sounds in words when spelling.  

 Students use conventional letters and frequently occurring patterns of letters such as ‗ing‘ or ‗ay‘ in their writing.  

 Students use a knowledge of letter–sound relationships (especially consonants) to attempt to spell unknown words.  

 Students spell high-frequency words that have been taught.  

 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#consonant
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 Use of conventional letters and groups of letters 

 Awareness of the sound system and the relationship between letters and sounds in words when spelling 

 Letters are formed correctly 

 Use high frequency words that are relevant to the topic 

 Students use conventional letters and frequently occurring patterns of letters such as ‗ing‘ or ‗ay‘ in their 

writing.  

 Students leave spaces between the words in sentences.  
 Students experiment with capital letters and simple ending punctuation such as full stops.  
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 Use of conventional letters and groups of letters 

 Awareness of the sound system and the relationship between letters and sounds in words when spelling 

 Letters are formed correctly 

 Short sentences by approximating to the spelling patterns and may approximate some letters.  

 Use of high-frequency words that are relevant to the topic 

 Students leave spaces between the words in sentences.  
 Students experiment with capital letters and simple ending punctuation such as full stops.  
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 Use of conventional letters and groups of letters 

 Awareness of the sound system and the relationship between letters and sounds in words when spelling 

 Letters are formed correctly 

 Use of high-frequency words that are relevant to the topic 

 Use of short sentences by approximating to the spelling patterns and may approximate some letters 

 Students leave spaces between the words in sentences.  
 Students experiment with capital letters and simple ending punctuation such as full stops.  

  
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 Use of conventional letters and groups of letters 

 Simple punctuation such as full stops and capital letters 

 Awareness of the sound system and the relationship between letters and sounds in words when spelling 

 Letters are formed correctly 

 Students leave spaces between the words in sentences.  
 Students experiment with capital letters and simple ending punctuation such as full stops.  

  
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 inclusion of their own experiences when writing for personal purposes and audiences such as in lists, letters, cards, posters  

 inclusion of one or more generally readable sentences  

 some correct use of capital letters and full stops  

 drawings that support the intended meaning of their writing  

 plausible attempts at spelling unfamiliar words, matching sound–letter relationships and using some simple spelling patterns  

 Students continue to write about familiar events and personal experiences or feelings but use a greater range of ideas in a coordinated way, for example, they support topic 

with data, and reasons or opinions with simple detail or comments. They extend their use of topic-relevant and high-frequency vocabulary. They combine their personal writing 

with supportive drawings.  

 Students texts begin to identify a main idea and subordinate or particular ideas. They may write multiple sentences on a particular topic. Their texts have a beginning, a body 

and an end. Their texts begin by defining or describing the topic. They begin to sequence ideas, data, reasons and opinions.  

 Students begin to attempt to write directly for a particular audience. They write for different purposes: to tell a story, to entertain, to inform, to reflect, to describe or to ob-

serve.  

Conventions in writing 

 Students use basic sentence structures and vary sentence beginnings. They write sentences that contain at least two ideas and are sequenced appropriately, with the subject, 

verb and object used correctly.  

 Students begin to use a range of simple ending punctuation such as full stops. They use capitals at the beginning of sentences and write "I" using a capital.  

 Students begin to use simple conjunctions (and, but) to join ideas, data, reasons or opinions.  

Writing Strategy 

 Students read what they have written either to themselves or to others to see if it makes sense or ‗sounds right‘, and, if necessary, add to or change the text.  

 Students form letters more accurately and write more legibly.  

 Students transfer what they know about writing from one context to another, for example, they write about a birthday party using different text types or write a brief message 

for different people they know well.  

Conventions in Spelling 

 Students recall the spelling of some frequently taught words used for writing.  

 Students predict the spelling of unfamiliar words by using letter–sound relationships and/or analogy, for example, they write plausible spelling attempts for one-syllable words 

that have regular two-letter rimes and predictable short vowel sounds, such as, „ip‟, „et‟. They segment the spoken word into onset and rime, say each segment and write it. Exam-

ples of these words are set, lap and bus.  

 Students use some simple spelling patterns to generate plausible attempts at spelling unfamiliar words, relying on letter–sound relationships and analogy.  

 Students can attempt new words by using sound–letter correspondence. They make analogy by linking familiar words with unfamiliar words.  

1.25 

Ideas communicated in writing 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#onset
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#rime
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 Inclusion of one or more generally readable sentences 

 Some correct use of capital letters and full stops (full stop at the end) 

 Drawings support the intended meaning of their writing 

 Plausible attempts at spelling unfamiliar words, matching sound-letter relationships and some simple spell-

ing patterns 

 Students read what they have written either to themselves or to others to see if it makes sense or ‗sounds 

right‘, and, if necessary, add to or change the text.  
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 Inclusion of one or more generally read-

able sentences 

 Some correct use of capital letters and full 

stops (full stop at the end) 

 Plausible attempts at spelling unfamiliar 

words, matching sound-letter relationships 

and some simple spelling patterns 

 Multiple sentences on a particular topic. 

With a beginning, a body and an end.  
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 Inclusion of one or more generally readable sentences 

 Some correct use of capital letters and full stops (full stop at the end) 

 Drawings support the intended meaning of their writing 

 Plausible attempts at spelling unfamiliar words, matching sound-letter relationships and some simple spell-

ing patterns 

 Sentences contain at least two ideas sequenced appropriately 
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 Inclusion of one generally readable sentence 

 Drawings support the intended meaning of their writing 

 Plausible attempts at spelling unfamiliar words, match-

ing sound-letter relationships and some simple spelling 

patterns 

 Sentences contain at least two ideas sequenced appro-

priately 

 Inclusion of their own experiences when writing for per-

sonal purposes and audiences such as in lists, letters, 

cards, posters 



  

 18 

 Inclusion of one generally readable sen-

tence 

 Plausible attempts at spelling unfamiliar 

words, matching sound-letter relation-

ships and some simple spelling patterns 

 Sentences contain at least two ideas se-

quenced appropriately 

 Inclusion of their own experiences when 

writing for personal purposes and audi-

ences such as in lists, letters, cards, post-

ers 

 Multiple sentences on a particular topic. 

With a beginning, a body and an end.  



  

 19 1.50  sequencing of a small number of ideas in short texts for different purposes and audiences  

 rereading of their own writing, checking that it makes sense  

 combination of writing with drawings or computer graphics to support meaning  

 correct spelling of some high-frequency words and plausible attempts at spelling unfamiliar 

Overview 

Ideas communicated in writing 

 Students write short texts about personal experiences and familiar ideas that describe, for example, what happened and how the writer felt or was thinking. They 

logically and correctly sequence the sentences in a story to support the purpose of their text.  

 Students made at least four ideas in the text and sequence the ideas logically in sentences.  

 Students show an awareness of audience through the specific content and language they use; they begin to take account of whether the reader is familiar with the 

topic of the writing. They begin to reflect on the specific audience for their writing and describe how they will adjust their text accordingly.  

 Students use simple analogy or similes based on their experiences to express their meaning.  

 Students use more context-specific vocabulary, such as relevant technical terms.  

 Students become aware that writing is for different purposes, for example, writing to instruct or teach uses a different form from writing to tell a story, to explain or 

to describe what was observed. They become aware of a greater range of purposes for writing, for example, a list, a learning log or an invitation.  

 Students write both simple and compound sentences and attempt to vary beginnings and lengths.  

 

 Students sentences use nouns, verbs and pronouns correctly and show elementary subject–verb agreement, singular/plural agreement for 

nouns; and elementary verb tense  agreement.  

 Students use punctuation marks such as capital letters and full stops and may also experiment with the use of question marks and exclamation marks.  

 Students use some features of explanatory language such as verbs denoting a specific action, the simple present tense, and the passive voice.  

 Students use some features of the language of persuasive writing such as modal verbs (for example, should, can, must) and emotive words.  

 

 Students combine their writing with supportive drawings or computer graphics.  

 Students use explicit text organisational strategies to sequence the ideas in the writing with a clear beginning, body or middle, and end.  

 Students understand that paragraphs separate key ideas. While aware of these text organisational features, they may not use them correctly.  

 Students use sentence writing strategies in which they write in complete sentences, vary the length of sentence and experiment with combining or expanding sentences.  

 Students use word- and vocabulary-selection strategies more effectively. They try out unfamiliar words, select words by taking account of the likely readers and try to 

avoid words that lack voice such as mundane or trite words and overuse of words or phrases such as and or then.  

 Students modify their proofreading and editing to include rereading what they have written to check for meaning, sentence form and their use of vocabulary.  

Conventions in writing 

Writing Strategy 

Conventions in Spelling 
 Students recall the spelling of common high-frequency words, words of one syllable with regular rime units, and some two-syllable words with regular spelling (for example, 

windy, playing).  

 Students use their knowledge of some spelling patterns to generate plausible attempts at spelling unfamiliar words by using analogy.  

 Students use more complex phonological processes and more complex phonic conventions to spell words, for example, spelling words that have the sound pattern usually as-

sociated with ‗wa‘ for example, wan, was, wand, water.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simile
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#verb
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#passive
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#modalverbs
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#word
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#rime
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonological
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonics
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 Experimentation with short text types such as recounts 

 Sequencing of a small number of ideas in short texts for different purposes and audiences 

 Correct spelling of some high-frequency words and plausible attempts at spelling unfamiliar words 

 Students made at least four ideas in the text and sequence the ideas logically in sentences.  

 Students use more complex phonological processes and more complex phonic conventions to spell words,  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonological
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonics
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 Experimentation with short text types such as recounts 

 Correct spelling of some high-frequency words and plausible attempts at spelling unfamiliar words 

 Rereading of their own writing, checking that it makes sense 

 Students made at least four ideas in the text and sequence the ideas logically in sentences.  

 Students sentences use nouns, verbs and pronouns correctly  
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 Experimentation with short text types such as recounts 

 Sequencing of a small number of ideas in short texts for different purposes and audiences 

 Correct spelling of some high-frequency words and plausible attempts at spelling unfamiliar words 

 Rereading of their own writing, checking that it makes sense 

 Students made at least four ideas in the text and sequence the ideas logically in sentences.  

  

 



  

 23 1.75 
Overview 

 inclusion of information and ideas in short texts for known audiences and selected purposes  

 mostly correct use of capital letters, full stops, and question marks  

 correct spelling of unfamiliar words, using knowledge of sound–letter patterns  

Ideas communicated in writing 

 Experiences or events described in the text may contain two or more subordinate ideas. The texts at level 1.75 have more detail and the topics are more differentiated than those 

in level 1.5.  

 The ideas in the text are sequenced logically and the students begin to use paragraphing to organise and link the main ideas.  

 The text may link ideas using conjunctions and adverbs that indicate time or place (for example, using before or there).  

 The texts show a greater attention to the selection of vocabulary according to the writer‘s purpose and intended audience.  

 The texts continue to use simple analogy or similes based on readers‘ experiences to express their meaning.  

 The texts continue to use more context-specific vocabulary, such as relevant technical terms.  

 The writer continues to build an awareness of the different purposes for which one writes, for example, writing to report an event that was not experienced by the reader versus 

an event that the writer wants to repeat. There is an increasing awareness of some of the forms used for different purposes, for example, a recipe or a funny story.  

 The writer continues to identify with and writes for specific audiences, for example, writing a personal letter to an older sibling versus a younger sibling.  

Conventions in writing 

 Students use a variety of sentence structures (simple and compound) in the text and use appropriately a variety of nouns, verbs and adjectives. The sentences are usually correct 

grammatically.  

 Students mostly use ending punctuation correctly, such as full stops and question marks. They continue to experiment with the correct use of exclamation marks. They 

use capital letters correctly most of the time.  

 Students achieve written sentence fluency by using sentence linking words.  

Writing Strategy 
 Students begin to use explicit text organisational strategies. They sequence the ideas in the writing into an introduction, a body and an end and continue to develop paragraph-

ing skills.  

 Students use drafting strategies such as elaborating on a topic and giving supporting ideas, and integrate these by using a wider range of sentence writing strategies in which 

they write in complete sentences, vary the length of sentence and experiment with combining or expanding sentences.  

 Students use word and vocabulary selection strategies more effectively, they experiment with novel words; select words by taking account of the likely readers and select 

words that target most directly their intention.  

 Students recall automatically the spelling of high-frequency words.  

 Students use their knowledge of some spelling patterns (regular and irregular rimes) to generate plausible spellings of unfamiliar one-syllable words and some two-syllable 

words with regular spelling (for example, sunny, playing ).  

 Students use more complex phonological processes and phonic knowledge to assist the spelling of words.  

Conventions in Spelling 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adverb
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simile
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adjective
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#fluency
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#rime
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonological
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonics
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 Inclusion of information and ideas in short texts for know audiences and selected purposes 

 Mostly correct use of capital letters, full stops and question marks 

 Correct spelling of unfamiliar words, using knowledge of sound—letter patterns 

 Context-specific vocabulary, such as relevant technical terms.  

 Sentences are usually correct grammatically.  
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 Inclusion of information and ideas in short texts 

for know audiences and selected purposes 

 Mostly correct use of capital letters, full stops and 

question marks 

 The ideas in the text are sequenced logically 

 The text may link ideas using conjunctions and 

adverbs that indicate time or place (for example, 

using before or there).  

 Experiments with novel words; selects words by 

taking account of the likely readers and select 

words that target most directly their intention.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adverb
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 Inclusion of information and ideas in short texts for know audiences and selected purposes 

 Mostly correct use of capital letters and full stops 

 Correct spelling of unfamiliar words, using knowledge of sound—letter patterns 

 They sequence the ideas in the writing into an introduction, a body and an end  

 Students use more complex phonological processes and phonic knowledge to assist the spelling of words. 

 Uses simple analogy or similes based on readers‘ experiences to express their meaning.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonological
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#phonics
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simile


  

 27 2.0 
Overview 
At Level 2, students write short sequenced texts that include some related ideas about familiar topics. They write texts that convey ideas and informa-

tion to known audiences. They select content, form and vocabulary depending on the purpose for writing, and describe the purpose and audience for 

their own and others‘ writing. They use appropriate structures to achieve some organisation of the subject matter. They link ideas in a variety of ways 

using pronouns, conjunctions and adverbial phrases indicating time and place. They accurately spell frequently used words, and make use of known 

spelling patterns to make plausible attempts at spelling unfamiliar words. They use capital letters, full stops and question marks correctly. They re-
read their own writing and use a range of editing resources to revise and clarify meaning. They write upper- and lower-case letters legibly with con-

sistent size, slope and spacing.  

Ideas communicated in writing 

 Students write texts that are clearly organised and integrated around a central theme. The subordinate ideas in the text are linked with the main idea. Across the sequence 

of sentences the meanings have cohesion or ‗flow‘.  

 Vocabulary and word choice is influenced by the writer‘s beliefs about the likely readership .  

Conventions in writing 

 Students use a variety of sentence structures (for example, simple and compound) and link ideas in a variety of ways using pronouns, conjunctions and adverbial phrases indi-

cating time and place.  

 Students write upper and lower case letters legibly and show correct letter formation, with consistent size, slope and spacing.  

 Students use capital letters, full stops and question marks correctly, and continue their attempts with exclamation marks.  

Writing Strategy 

 Students select content and form depending on their purposes for writing and describe the purpose and audience for their own and others‘ writing.  

 Students use drafting strategies such as one‘s own vocabulary and graphic organisers to create a first draft.  

 Students reread their own writing and use a range of editing resources to revise and clarify meaning.  

Conventions in Spelling 

 Students spell one-syllable words with 2–4-letter irregular rimes and use these to spell related unfamiliar one-syllable words by either recoding and blending onsets and 

 rimes or making rime and onset analogy with known words.  

 Students recognise syllables in familiar two-syllable words and use these to spell unfamiliar two-syllable words by analogy.  

 Students spell words that have the same spelling pattern but are pronounced differently, for example, car, care, and warm or have and gave.  

 Students develop words from base words, identify words within words and group them according to spelling patterns and sounds.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#cohesion
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/writing/.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/writing/.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/writing/.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/writing/.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#blend
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#onset
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#rime
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
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 Writes short sequenced texts that include some related ideas 

about familiar topics 

 Writes texts that convey ideas 

 Links ideas using pronouns 

 Accurately spells frequently used words and  makes use of 

spelling patterns to make plausible attempts at spelling unfa-

miliar words 

 Uses capital letters and full stops correctly 

 Writes upper and lower case letters legibly with consistent 

size, slope and spacing 
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 Writes short sequenced texts that include some related ideas about familiar topics 

 Selects content, form and vocabulary depending on the purpose for writing 

 Writes texts that convey ideas 

 Links ideas using pronouns and conjunctions 

 Accurately spells frequently used words and  makes use of spelling patterns to make plausible attempts at spelling unfamiliar words 

 Use capital letters and full stops correctly 

 Writes upper and lower case letters legibly with consistent size, slope and spacing 

 Students write texts that are clearly organised and integrated around a central theme. The subordinate ideas in the text are linked 

with the main idea 
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 Writes short sequenced texts that include some related ideas about familiar topics 

 Writes texts that convey ideas 

 Link ideas using pronouns, conjunctions and adverbial phrases 

 Accurately spells frequently used words  

 Use capital letters and full stops and question marks correctly 

 Writes upper and lower case letters legibly with consistent size, slope and spacing 

  
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2.25 
Overview 

 composition of short, sequenced factual and imaginative texts in print and electronic forms  

 related ideas, linked in sequence, to convey meaning to known audiences  

 simple, and some compound, sentences joined by appropriate conjunctions  

 effective vocabulary to convey meaning, including nouns, verbs and adjectives  

Ideas communicated in writing 
 Each paragraph has two or three sentences that are sequenced in a logical order to develop its main idea, for example, the students write two or three sentences that 

refer to characters in a narrative and describe the events in an appropriate sequence.  

 Appropriate nouns, adjectives and verbs have been selected by the writer, for example, to say how a horse moves, the writer uses gallops, trots, jumps and canters.  

 The text elaborates its main idea or topic in the details it provides. Each paragraph deals with an aspect of the main idea; the writer begins to use paragraphs to sepa-

rate ideas.  

 Narrative texts begin to make explicit reference to the features of character, plot and setting.  

 The texts combine a range of sentence forms and expanded sentences. Fluency and cohesion across sentences in each paragraph are achieved through the beginning 

use of connective terms.  

 Students show that they are beginning to distinguish between the following text-level ideas, the purpose of each type of text and how the information will be organ-

ised; they can write narratives in order to tell a story and to entertain, expository texts to teach and learn, persuasive texts to convince, personal narrative and autobio-

graphical texts to record journal entries and reviews and summaries to convey a message more briefly. They can write in a variety of forms with awareness for different 

audiences and purposes. As well, they begin to show humour, descriptive language and visual elements to enhance their texts.  

Conventions in writing 

 Students write simple and some compound sentences that join two events by using appropriate conjunctions, for example, before or while.  

 Students arrange a set of three or four sentences in an appropriate order so that they describe familiar events. 

 Students continue to use some punctuation correctly, including the use of capital letters, full stops, question marks, as well as exclamation marks.  

 Students write a paragraph that describes a familiar event in three or four sentences.  

Writing Strategy 

 Students select content and form depending on their purposes for writing and describe the explicit purpose and audience for their own and others‘ writing.  

 Students select the most appropriate nouns, adjectives and verbs to convey a message and can write in a way to tell someone who was not there what happened.  

 Students reread their own writing and use a range of editing resources to revise and clarify meaning. They proofread paragraphs about familiar events consisting of up 

to four sentences for punctuation and simple one-syllable spelling patterns.  

Conventions in Spelling 

 Students spell correctly one-syllable words that have silent letter patterns and link these with the origin of the word, for example, knife or knee. They predict how to 

spell unfamiliar one-syllable words of these types.  

 Students spell accurately regular high-frequency two- and three-syllable words and discuss the concept of the unstressed vowel (for example, the a in about, or the i 

in decimal).  

 Students describe the strategies they use to spell two-syllable words (for example, either by analogy or by recoding each syllable).  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#factual
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adjective
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#plot
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#setting
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#fluency
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#cohesion
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#expository
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simplesentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adjective
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy


  

 32 

 Composition of short, sequenced, factual and 

imaginative texts 

 Related ideas, linked in sequence, to convey 

meaning to known audiences 

 Simple, and some compound, sentences  

 Effective vocabulary to convey meaning, includ-

ing nouns, verbs and adjectives 

 Correct spelling of words with regular spelling 

patterns and plausible attempts at some words 

with irregular spelling patterns 

 Each paragraph has two or three sentences that are 

sequenced in a logical order to develop its main 

idea, for example, the students write two or three 

sentences that refer to characters in a narrative and 

describe the events in an appropriate sequence.  

 Uses some punctuation correctly, including the 

use of capital letters, full stops, question marks, as 

well as exclamation marks.  
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 Composition of short, sequenced, factual and 

imaginative texts 

 Related ideas, linked in sequence, to convey 

meaning to known audiences 

 Simple, and some compound, sentences joined by 

appropriate conjunctions 

 Effective vocabulary to convey meaning, includ-

ing nouns, verbs and adjectives 

 Correct spelling of words with regular spelling 

patterns and plausible attempts at some words 

with irregular spelling patterns  

 Combines a range of sentence forms and ex-

panded sentences.  
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 Composition of short, sequenced, factual and 

imaginative texts 

 Related ideas, linked in sequence, to convey 

meaning to known audiences 

 Simple, and some compound, sentences joined by 

appropriate conjunctions 

 Correct spelling of words with regular spelling 

patterns and plausible attempts at some words 

with irregular spelling patterns  

 Uses some punctuation correctly, including the 

use of capital letters, full stops, question marks, as 

well as exclamation marks.  
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2.5  composition of short texts of more than one paragraph to describe experiences, tell a story, express a point of view  

 appropriate ordering of events and ideas in print and electronic texts  

 compound sentences linking two ideas or events, with correct use of verb tenses  

 development of character, setting and plot in short narrative texts  

 correct use of full stops and question marks, and experimentation with other punctuation; for example, commas, quotation 

   marks  

Overview 

Ideas communicated in writing 

 Students write a range of text types, including narratives, imaginative and informative texts, in both print and electronic forms, for various purposes. They begin to take ac-

count of the audience for the text and purposes for which they are writing, through the content they include and their choice of language. Examples of the types of text include the 

following. 

 A text may consist of paragraphs that describe a recent experience such as a story, imaginative text, a short letter, or a diary entry with the events in an appropriate sequence 

and that makes explicit reference to characters and to the setting and includes the student‘s purpose for writing it.  

 A text may consist of up to three paragraphs and expresses a point of view about a familiar topic, intended to persuade or convey an opinion. It begins by stating the position 

of the writer, includes supporting reasons or opinions and ends with a summary or review.  

 A text may consist of up to three paragraphs and describes a familiar event or a sequence of actions. It begins with one main idea followed by two or three related ideas that 

extend or illustrate the main idea, for example, the description of a person, a house or a game. Ideas are linked in time relationships using terms such as first, then or next.  

 A text may consist of up to five paragraphs and explains a selected phenomenon, occurrence, or process. It has a main idea followed by related objective ideas, data and/or 

reasons that support it. The ideas answer how and/or why questions, and are linked using terms for cause and effect such as if, then or because.  

Conventions in writing 

 Students use a variety of sentence lengths, beginnings and types. These include compound sentences that join two events. They use verb tenses correctly and use adjectives, 

verbs, pronouns and nouns appropriately in their writing.  

 Students write explanations by using the appropriate tense of specific verbs to denote actions in grammatical form. They provide evidence to support the explanation and use 

causal conjunctions such as because to link ideas.  

 Students organise the details and subordinate ideas into paragraphs.  

 Students use learned rules of capitalisation and punctuation correctly, including full stops, question marks and exclamation marks, and experiment with the use of quotation 

marks and commas.  
 

Conventions in Spelling 

 Students show an awareness of simple morphographic patterns when spelling words, for example, ‗s‘ added to a noun can indicate a plural, ‗ed‘ added to a verb can indicate 

an action that has finished, regardless of how the word is said.  

 Students spell accurately two-syllable words of high or moderate frequency. Strategies for predicting the spelling of unfamiliar words include segmenting the spoken word 

into syllables, noting the syllable(s) with the unstressed vowel(s), writing each syllable and then blending the syllables.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#setting
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#plot
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#imaginative
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adjective
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#morphographic
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#blend
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 No paragraphing used but ideas in sequence 

 Appropriate ordering of events and ideas in print and electronic texts 

 Compound sentences linking two ideas or events, with correct use of verb tenses (mainly ‗and‘ as a conjunction) 

 Development of character, and setting in a short narrative text 

 Correct use of full stops and experimentation with other forms of punctuation (contractions, commas) 

  Shows an awareness of simple morphographic patterns when spelling words, for example, ‗s‘ added to a noun can indicate a plural, 

 ‗ed‘ added to a verb can indicate an action that has finished, regardless of how the word is said.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#morphographic
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Composition of short texts of more than one paragraph to describe experiences, tell a story, express a point of view 

Appropriate ordering of events and ideas in print and electronic texts 

Development of character, and setting in a short narrative text 

Correct use of full stops and experimentation with other forms of punctuation (quotation marks) 

Shows an awareness of simple morphographic patterns when spelling words, for example, ‗s‘ added to a noun can indicate a plural, ‗ed‘ 

added to a verb can indicate an action that has finished, regardless of how the word is said.  

Students organise the details and subordinate ideas into paragraphs.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#morphographic
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2.75 
Overview 

 composition of texts for different purposes; for example, to narrate, inform, describe, present a point of view or explain  

 composition of texts of three or four logically ordered paragraphs  

 composition of texts that take account of the needs and interests of familiar and some unfamiliar audiences  

 combinations of written and visual elements in print and electronic texts  

 correct spelling of two-syllable words with regular spelling patterns, and plausible attempts at spelling two-syllable words with     

irregular spelling patterns  

Ideas communicated in writing 

A narrative text may be an imaginary letter or diary entries based on a story they have heard or a video they have seen. The events are sequenced appropriately and the text refers 

explicitly to characters and to the setting. The evolving plot, the characters and the setting are clearly discernible.  

A text may begin to use imagery to communicate an idea, for example, how choosing to wear particular socks can affect how others respond to you. The students write poems, 

songs or jokes about a specific event.  

The typical characteristics of the texts are those specified for level 2.5 but are more established and stable in the students‘ writing at level 2.75. 

The main idea and supporting ideas are clearly presented and organised in a logical way in the text.  

They convey different types of meanings for different purposes, for example, linking ideas sequentially to describe an order of actions or events or linking them in cause and effect 

to explain something.  

Ideas are organised into sections such as paragraphs, verses or bullet points, where each section deals with a set of related ideas.  

A text may use analogy, similes or metaphors to help present its message.  

Awareness of audience needs is recognised, for example, whether readers are likely to have experienced the event or know as much about the topic as the writer. Students do this 

through the content they include and choices of language they make.  

Texts can be modified to take account of different audiences and purposes.  

Texts are cohesive, for example, a number of features such as and, however, because, and pronouns are used to make it coherent.  

Texts use transition words and paragraphs to construct logical order.  

 

Students broaden their use of a range of sentence lengths, beginnings, and types. They show they can use the following grammatical 

conventions, noun–verb agreement such as subject–verb agreement, for example, the class of students is here, noun–pronoun agreement across clauses in a complex sentence 

and across sentences in a paragraph, pronoun–verb agreement and can adjust for past tense.  

Students use enhanced paragraph conventions in the context of narratives, for example, using main ideas to organise a text into paragraphs and opening a paragraph with its 

main idea.  

Students practise using punctuation marks such as quotation marks in dialogue and the use of commas in a series and in compound sentences.  

Students extend their use of paraphrasing what they write, use their knowledge of vocabulary to substitute for over-used words in their writing, and 

refine a sentence to express the intended meaning most clearly. learned rules of punctuation and capitalisation within a paragraph in a narrative  
 

 

Students spell accurately three-syllable words of high or moderate frequency and two-syllable words that have irregular spelling, discuss the strategies they use (for example, 

how they deal with the unstressed vowel) and predict how to spell unfamiliar two-syllable words of these types.  

Students spell correctly frequently occurring one-syllable homonyms and homophones and describe the strategies they use for assisting with each.  

Conventions in writing 

Writing Strategy 

Conventions in Spelling 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#plot
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#imagery
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#simile
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#metaphor
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#cohesion
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#compoundsentence
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#paraphrase
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#homophone
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 Composition of texts for different purposes, for example, to narrate, inform, describe, present a point of view or explain 

 Composition  of texts of three of four logically ordered paragraphs 

 Composition of texts that take account of the needs and interests of familiar and some unfamiliar audiences 

 Correct spelling of two—syllable words with regular spelling patterns, and plausible attempts at spelling tow-syllable words with 

regular and irregular spelling patterns 

 Use of a range of sentence lengths, beginnings, and types 

 Uses the following grammatical conventions, noun–verb agreement such as subject–verb agreement, for example, the class of stu-

dents is here, noun–pronoun agreement across clauses in a complex sentence and across sentences in a paragraph, pronoun–verb 

agreement and can adjust for past tense.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
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 Composition of texts for different purposes, for example, to narrate, 

inform, describe, present a point of view or explain 

 Composition of texts that take account of the needs and interests of 

familiar and some unfamiliar audiences 

 Correct spelling of two—syllable words with regular spelling pat-

terns, and plausible attempts at spelling tow-syllable words with 

regular and irregular spelling patterns 

 Can adjust  text for past tense.  

 The main idea and supporting ideas are clearly presented and organ-

ised in a logical way in the text.  
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 Composition of texts for different purposes, for example, to narrate, inform, describe, present a point of view or explain 

 Composition of texts that take account of the needs and interests of familiar and some unfamiliar audiences 

 Correct spelling of two—syllable words with regular spelling patterns, and plausible attempts at spelling tow-syllable words with 

regular and irregular spelling patterns 

 Begins to use imagery to communicate an idea 

 The events are sequenced appropriately 

 The text refers explicitly to characters and to the setting 

 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#imagery
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3.0 
Overview 

At Level 3, students write texts containing several logically ordered paragraphs that express opinions and include ideas and information about famil-

iar topics. They write narratives which include characters, setting and plot. They order information and sequence events using some detail or illustra-

tive evidence, and they express a point of view providing some information and supporting detail. They combine verbal and visual elements in the 

texts they produce. They meet the needs of audiences by including appropriate background information. 

They write a variety of simple and compound sentences and use verb tenses correctly. They use punctuation to support meaning, including exclama-
tion marks and quotation marks, and accurately use full stops, commas and question marks. They use vocabulary appropriate to context and spell 

most one- and two-syllable words with regular spelling patterns, and frequently used words which have less regular spelling patterns. They use sound 

and visual patterns when attempting to spell unfamiliar words  

Ideas communicated in writing 

Students‘ texts include narratives set in less familiar contexts, for example, the texts begin to show some awareness of being set in other cultures or in other historical periods, 

which include characters, setting and plot.  

Students‘ texts show some awareness of the means for meeting the needs of audiences by including appropriate background information.  

Students‘ texts focus on the specified topic and provide detail and examples.  

Students‘ texts organise the ideas in a logical sequence in terms of time, topic and details, the issue or problem and its resolution.  

Students‘ texts begin to use vocabulary appropriate to the context and purpose and select words strategically to convey the precise intention.  

Students‘ texts begin to use figurative language.  

Students‘ texts begin to use an explicit introduction.  

Students write in a variety of styles or text types for different audiences and purposes.  

Students write about less familiar topics for a variety of audiences and purposes; they can tell or recount a topic in a specific context, describe a series of events or phenomena 

using a descriptive style, explain or direct using an expository style and persuade, and argue a point of view or request using a persuasive style.  

Conventions in writing 

Students write in paragraphs; they integrate a range of simple and compound sentences and coordinate the use of verb tenses and pronouns correctly across the sentences.  

Students use punctuation more confidently to support meaning, including capital letters, full stops, question marks, exclamation marks, commas and quotation marks.  

Writing Strategy 

Students sequence and organise the main ideas and the supporting ideas for their writing and sequence the ideas in a paragraph.  

Students prepare a first draft by mapping the ideas developed during planning into sentences and paragraphs, combine and sequence written and visual information, and 

use a range of sentence lengths and types.  

Students revise their draft by adding or changing appropriate language and/or graphics to enhance text and style.  

Students use rhythm, flow of language and imagery where appropriate, for example, in verse.  

Students edit the text by correcting errors in spelling, punctuation, and capitalisation.  

Conventions in Spelling 

Students spell accurately three-syllable words of high or moderate frequency that have irregular spelling patterns and discuss how they might predict the spelling of irregular words.  

Students identify frequently occurring bound morphographs (for example, ‗s‘ when added to a noun or a verb) and use these simple morphographic patterns to assist in working out the 

meanings of unfamiliar words.  

Students spell accurately familiar three-syllabic words by integrating morphographic and graphophonic strategies for known patterns.  

Students spell words that are topic or context specific; they show they are aware that the meaning and spelling of a word may vary depending on the topic for which it is used.  

Students proofread the words they write, identify incorrectly spelt words in their writing and correct them.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
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 Writes narratives which include characters, setting and plot 

 Orders information and sequence events using some detail or illustrative evidence 

 Simple and compound sentences 

 Verb tense used correctly 

 Accurately use full stops, commas and question marks 

 Uses vocabulary appropriate to context  

 Spells most one an d two syllable words with regular spelling patterns and frequently used words which have less regular spelling patterns 

 Students edit the text by correcting errors in spelling, punctuation, and capitalisation.  

 Revises draft by adding or changing appropriate language to enhance text and style 

 Use sound and visual patterns to spell unfamiliar words. 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
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 Write narratives which include characters, setting and plot 

 Order information and sequence events using some detail  

 Meet the needs of audiences by including appropriate background 

information 

 Simple and compound sentences 

 Verb tense used correctly 

 Accurately use full stops, commas and question marks 

 Use vocabulary appropriate to context  

 Spell most one an d two syllable words with regular spelling pat-

terns and frequently used words which have less regular spelling 

patterns 

 Use sound and visual patterns to spell unfamiliar words. 

 Has problem and solution 
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3.25 
Overview 

inclusion of familiar ideas and information for different purposes and audiences in print and electronic texts  

use of strategies for planning, drafting, proofreading, editing and revising  

appropriate vocabulary, punctuation and tense according to context, purpose and audience  

typical features and structures of different texts such as narratives and reports  

correct spelling of frequently occurring two- and three-syllable words and use of strategies to spell unknown words  

Ideas communicated in writing 

Students‘ texts show greater use of the means for taking account of the needs of audiences by including appropriate background information.  

Students‘ texts focus on the specified topic and provide substantial detail and examples.  

Students‘ texts use vocabulary appropriate to the context and purpose, for example, writing about an adventure or a fantasy set in space and selecting words strategically to 

convey the precise intention.  

Students‘ texts use figurative language and begin to use similes to express ideas in their writing.  

Students use a range of punctuation, including commas and quotation marks.  

Students use a range of grammatical structures in conventional ways, including verb tense agreement.  

Students use structures and features of language that show clearly the purposes of their texts.  

Students identify the characteristics in a well-formed paragraph.  

Conventions in writing 

Writing Strategy 

Students sequence and organise the main ideas and the supporting ideas for two simultaneous sets of events, for example, by allocating one paragraph to each of the simulta-

neous sequences.  

Students prepare a first draft by mapping the ideas developed during planning into sentences and paragraphs, combine and sequence written and visual information, and use a 

range of sentence lengths and types.  

Students revise their draft by adding or changing appropriate language and/or graphics to enhance text and style.  

 
Conventions in Spelling 

Students identify the meanings of some word stems, for example, they use ‗port‘, meaning to move or carry something, to spell words such as export, deport, portable, porter 

and car port.  

Students spell less familiar two- and three-syllable regular words by using morphographic features, graphics and analogy with known words for isolated words, and for words in 

prose, the use, as well, information sources such as the semantic and grammatical contexts of the word.  

Writing Strategy 
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 Appropriate vocabulary, punctuation and tense ac-

cording to context, purpose and audience 

 Typical features of narrative 

 Correct spelling of frequently two syllable words 

and use of strategies to spell unfamiliar words 

 Students‘ texts show greater use of the means for 

taking account of the needs of audiences by includ-

ing appropriate background information.  

 Students‘ texts focus on the specified topic and pro-

vide substantial detail and examples.  

 Uses a range of punctuation, including commas and 

quotation marks.  

 Uses structures and features of language that show 

clearly the purposes of their texts.  

 Use of vocabulary appropriate to the context and 

purpose 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
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 Inclusion of familiar ideas and information for pur-

pose and audience 

 Use of strategies for planning, drafting, proofread-

ing, editing and revising 

 Appropriate vocabulary and punctuation according 

to context, purpose and audience 

 Typical features of narrative 

 Correct spelling of frequently two and three syllable 

words and use of strategies to spell unfamiliar words 
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 Inclusion of familiar ideas and information for pur-

pose and audience 

 Appropriate vocabulary, tense and punctuation ac-

cording to context, purpose and audience 

 Typical features of narrative 

 Correct spelling of frequently two and three syllable 

words and use of strategies to spell unfamiliar words 

 Use of vocabulary appropriate to the context and 

purpose 

 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context
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3.50 
Overview 

production of texts for a range of different audiences and purposes in print and electronic forms  

deletion of unnecessary information or addition of new information when editing and revising writing  

inclusion of appropriate visual images and information in print and electronic texts  

Ideas communicated in writing 
Students write on prescribed topics, expanding or narrowing their topics as appropriate.  

Texts are written for different purposes in particular content areas, for example, narratives to retell, to contextualise a set of ideas, or to entertain; expository texts to inform oth-

ers, to explain ideas or state procedures; and persuasive texts to convince, present a point of view or to request.  

Texts elaborate the main ideas for the topic, for example, by describing or by providing reasons and selecting relevant information from multiple sources to do this.  

Texts show a clear awareness of the students‘ purpose for writing and use language structures and features appropriate to that purpose, the audience and the type of text.  

Texts are written in a logical sequence, for example, they: (1) arrange the main ideas in paragraphs in a logical order, such as sequence ideas in a relevant time order, use pro-

nouns and links between sentences (such as conjunctions) appropriately; and (2) specify a problem and then its solution, compare and contrast, analyse, interpret and conclude.  

Texts select and use language relevant to the specific topic and content area, for example, when writing about ideas in history, science or technology, for example, spe-

cific vocabulary to convey precisely the intended meaning for the audience and purpose is used.  

Texts experiment with using figurative language, imagery and metaphor and language patterns such as alliteration and rhyming patterns, and depend on the text form and show 

some rhythm and flow of language.  

Texts show fluency in the sentences that are written; the sentence length and structure are varied according to the sentence ideas they intend to convey.  

Texts identify and are written for a specific audience, for example, a student‘s friends, their teacher, themselves and they select the form, details, organisation, and vo-

cabulary to suit the readership.  

 

Students use language structures and features appropriate to their purpose, audience and the context of the writing. They show subject–verb 

agreement and verb tense agreement in the sentences they write.  

Students use appropriate vocabulary, punctuation, grammar and visual images 

.  
In addition to the strategies described in level 3, students use the following methods: 

Students organise the ideas into main and subordinate ideas, and sequence and organise the ideas, for example, for two simultaneous sets of events in a narrative and two points 

of view in a persuasive text. They link the ideas with the topic and their intended message and narrow or expand the set of ideas according to the topic. They allocate the main and 

supporting ideas to paragraphs.  

Students select and use more appropriate vocabulary, language structures and features for their purpose, audience and type of text.  

Students use revising strategies; they reread the text to check its sense and may discuss it with others. They can recognise when their writing shows redundancy and can correct 

this.  

Students use editing strategies; they use a range of sources to edit a text, such as their proofreading checklist, a dictionary, and computer-based materials to monitor their use of 

spelling, punctuation, grammar, and capitalisation.  

Conventions in writing 

Writing Strategy 

Conventions in Spelling 

Students identify the meanings of some word stems, for example, they use ‗port‘, meaning to move or carry something, to spell words such as export, deport, portable, porter and 

car port.  

Students spell less familiar two- and three-syllable irregular and exceptional words presented individually by using morphographic features and graphic knowledge and by making 

analogy with known words (for example, from ‗light‘ to spell ‗fright‘). For words in prose, they use, as well, information sources such as the semantic and grammatical contexts of 

the word.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#expository
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#persuasive
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#figurative
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#imagery
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#metaphor
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#alliteration
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#fluency
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#verb
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#grammar
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#persuasive
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#punctuation
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#grammar
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#morphographic
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#analogy
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#semanticcontext
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#context


  

 59 
 

 Use of strategies for planning 

 Deletion of unnecessary information or addition of 

new information when editing and revising 

 Inclusion of appropriate visual images and informa-

tion  

 written in a logical sequence, for example, they: ar-

range the main ideas in paragraphs in a logical order, 

such as sequence ideas in a relevant time order, use 

pronouns and links between sentences (such as con-

junctions) appropriately 

 Texts show fluency in the sentences that are written; 

the sentence length and structure are varied accord-

ing to the sentence ideas they intend to convey.  

 Shows subject–verb agreement and verb tense agree-

ment in the sentences they write.  
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 Inclusion of appropriate visual images and informa-

tion in print and electronic texts 

 Texts are written in a logical sequence 

 Texts select and use language relevant to the specific 

topic  

 Texts show fluency in the sentences that are written; 

the sentence length and structure are varied accord-

ing to the sentence ideas they intend to convey.  

 Students use appropriate vocabulary, punctuation, 

grammar and visual images 

 Allocates the main and supporting ideas to para-

graphs.  
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 Inclusion of appropriate visual images and informa-

tion in print and electronic texts 

 Texts elaborate the main ideas for the topic, for ex-

ample, by describing  

 Written in a logical sequence 

 Experiments with using figurative language, im-

agery and metaphor  

 Specific vocabulary to convey intended meeting 

 Relevant ideas and content 

 Clear introduction and conclusion 

 Shows fluency—varied sentence structure and 

length 

 Clear awareness of purpose 
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3.75 
Overview 

use of structures and features appropriate to purpose and audience of print and electronic texts  

appropriate use of topic sentences and organisation of main and subordinate ideas  

selection of vocabulary, text structures and visual features to effectively communicate ideas and information  

maintenance of plot, characterisation and setting throughout extended narrative texts  

use of knowledge about spelling patterns, including morphemic knowledge, visual and phonic patterns  

Ideas communicated in writing 

Students continue to improve their ability to write in the styles or text types specified in earlier levels. They write about less familiar topics from perspectives other than their own. They con-

tinue to write for the range of purposes mentioned in levels 3–3.75. . 

In addition to the characteristics described in levels 3–3.5, students write texts that have the following characteristics in terms of the ideas they communicate. 

Texts include longer imaginative and narrative texts that: (1) maintain their plot and setting throughout; and (2) through their selective use of language, elicit the intended mood and charac-

terisation.  

Texts include informative writing that: (1) shows clear and appropriate prioritising of main and subordinate ideas; and (2) begins to use topic sentences to summarise paragraphs.  

Texts have a style that has been selected to match their purpose, for example, a short article, a review, a questionnaire, a summary, a set of notes, an original story, a poem or a play.  

Texts express and clarify the writer‘s thoughts, feelings and values.  

Texts show multiple interpretations of a topic, where appropriate.  

Texts begin to use imagery such as similes and metaphors to convey meaning.  

Texts vary the style of sentence forms and organisation to communicate their intended meaning clearly and show evidence of using the conventions strategically and selectively. For exam-
ple, they use compound sentences, subordinate and embedded clauses, direct-voice versus indirect-voice statements, questions versus tag questions (that is, the sentence is more like a state-

ment than a question. For example, ―It‘s beautiful weather, isn‘t it?‖), exclamations and commands.  

Texts use paragraphing techniques to communicate and sequence their main ideas such as the topic sentence and indexing.  

Texts relate ideas in writing in the following ways: they define, list, describe, discuss, explain, apply, analyse, distinguish, compare, contrast, predict and select.  
 
Students comprehend the use of: (1) various word properties, for example, pronouns, abbreviations, conjunctions, adverbs and adjectives; and (2) gram-

matical conventions such as the use of verb tense agreement and gender agreement.  

Students comprehend the use of a variety of sentence forms for different purposes using structures and features of language appropriate to the purpose, audience and context of the writing.  

Students comprehend the use of paragraph conventions such as using topic sentences to summarise paragraphs in informative writing and cohesive ties for linking sentences within a para-

graph and for linking paragraphs.  

Students use simple figurative language.  
 

Conventions in writing 

Writing Strategy 
In addition to the strategies described in 3–3.5, students use the following methods. 

Students selectively use a variety of strategies for writing according to the given purposes, such as note making, using models, planning, editing and proofreading.  

Students select and use specific vocabulary according to the topic of the writing and its purpose.  

Students express and clarify their thoughts, feelings and values through writing.  

Students use a range of sentence and paragraph writing strategies, for example, they vary the style of sentence forms and use indexing, sentence organisation, compound sentences, and sub-

ordinate and embedded clauses.  

Conventions in Spelling 
Students spell isolated two- to four-syllabic words using morphographic and graphophonic analysis strategies, for example, they become aware of suffixes such as ‗tion‘, ‗age‘, ‗ance ‘ or 

‗ness‘ and how these are linked with existing words such as attract, appear or tidy and use these when spelling words such as attraction, appearance, tidiness or carriage.  

Students spell unfamiliar two- and three-syllabic words in prose using morphographic, graphophonic semantic and syntactic knowledge.  
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Use of structures and features appropriate to purpose and audience  

Use of knowledge about spelling patterns, including morphemic 

knowledge, visual and phonic patterns 

Maintenance of plot, characterisation and setting throughout extended 

narrative texts 

Texts begin to use imagery such as similes and metaphors to convey 

meaning.  

Varies the style of sentence forms and organisation to communicate 

intended meaning clearly and shows evidence of using the conventions 

strategically and selectively. For example, direct-voice versus indirect-
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 Use of structures and features appropriate to purpose and audience  

 Use of knowledge about spelling patterns, including morphemic knowledge, visual and phonic patterns 

 Maintenance of plot, characterisation and setting throughout extended narrative texts 

 use of: (1) various word properties, for example, pronouns, abbreviations, conjunctions, adverbs and adjectives; and (2) gram-

matical conventions such as the use of verb tense agreement and gender agreement.  

 Longer imaginative and narrative text 

 Selective use of language elicits the intended mood and characterisation.  

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#conjunction
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adverb
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#adjective
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#verb
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#imaginative
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#narratives
http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#characterisation


  

 68 

 Use of structures and features appropriate to purpose and audience of print and elec-

tronic texts 

 Use of knowledge about spelling patterns, including morphemic knowledge, visual 

and phonic patterns 

 Maintenance of plot, characterisation and setting throughout extended narrative texts 

 Use of various word properties, for example, pronouns and adverbs  

 Uses paragraphing techniques to communicate and sequence main ideas  

 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossarylz.htm#pronoun
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4.0 
Overview 

At Level 4, students produce, in print and electronic forms, a variety of texts for different purposes using structures and features of language appropri-

ate to the purpose, audience and context of the writing. They begin to use simple figurative language and visual images. They use a range of vocabu-

lary, a variety of sentence structures, and use punctuation accurately, including apostrophes. They identify and use different parts of speech, including 

nouns, pronouns, adverbs, comparative adverbs and adjectives, and use appropriate prepositions and conjunctions. They use a range of approaches to 

spelling, applying morphemic knowledge and an understanding of visual and phonic patterns. They employ a variety of strategies for writing, includ-

ing note-making, using models, planning, editing and proofreading.  

Ideas communicated in writing 

In addition to the types of ideas described in levels 3–4, students write texts that: (1) explain a selected phenomenon, occurrence or process; or (2) convey an opinion clearly and 

logically. The texts have the following characteristics in terms of the ideas they communicate. 

The texts have a clear and consistent focus on the main ideas and develop a logical position or argument. The writing indicates the use of analysis, with the ideas organised in a 

logical way.  

The texts provide subordinate ideas that elaborate to enhance or support the main ideas, using, for example, factual information or examples.  

The texts synthesise ideas effectively both across sentences in a paragraph and between paragraphs, and cite information where necessary. They organise the ideas into paragraphs 

and usually make logical links within and between paragraphs to achieve a level of coherence.  

The texts address a range of purposes across topic areas, for example, to explain, inform or to question using an expository text type, to recount, apply or create knowledge/ideas/

information using narrative and to debate or argue using a persuasive text type.  

The texts discriminate between essential, supporting and irrelevant information.  

The texts develop and use language relevant to the topic to convey the intended meaning in an appropriate way for the audience.  

The texts show an awareness of the audience through the strategic selection of content, structure and language choices.  

The texts may use analogy, simile, or metaphors to express the ideas more easily.  

The texts use figurative language and sound patterns in an expanded way.  

Their written explanations frequently show the use of relevant and technical vocabulary, provide relevant information and are objective and focused on the topic. They link ideas, 

data and reasons clearly and logically, using connectives such as first, then, or next for time-sequenced ideas, and because, if, or you get... for cause and effect. 

Conventions in writing 

Students‘ texts use a variety of sentence forms to achieve their purpose and display appropriate grammatical conventions including tense and subject–verb agreement.  

Students‘ texts use paragraphs and other text features (for example, heading and subheadings or section headings in narratives) to organise the main ideas and subordinate ideas.  

Students use punctuation appropriately, including the use of colons, semi-colons and apostrophes.  

Students‘ texts prioritise ideas effectively in terms of their goal or purpose.  

Students‘ texts use graphics, photographs and artwork to support the written message.  

Writing Strategy .  

Students use revising strategies such as rereading the draft to check that there is consistency of meaning and main ideas, language use and style, and modify the draft accordingly.  

Students use editing strategies to check the use of spelling, punctuation, grammar, and capitalisation; students use several resources such as a dictionary, computer and style 

guides.  

Conventions in Spelling 

Students spell accurately familiar multi-syllabic words by integrating morphographic and graphophonic strategies.  

For unfamiliar three-syllable words, students identify the morphographs and the unstressed vowels and predict their spelling.  
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http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/englishglossaryak.htm#figurative
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 Uses structures and features of language appropriate to the pur-

pose, audience and context of the writing 

 Uses simple visual images 

 Uses a range of vocabulary 

 Uses a variety of sentence structures 

 Use punctuation accurately, including apostrophes 

 Uses adverbs and adjectives and appropriate prepositions and con-

junctions 

 Applying morphemic knowledge and an understanding of visual 

phonic patterns  
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4.25 
Overview 

composition of print and electronic texts for a range of purposes, including speculative, imaginative, explanatory and persuasive  

development of topics in coherent ways according to the purpose, and the needs and experience of the intended audience  

use of a variety of sentence structures, including combinations of simple and compound sentences for particular effects  

awareness of grammatical conventions; for example, tense and subject–verb agreement, appropriate punctuation  

Ideas communicated in writing 

In addition to the types of ideas described in level 4, students write a range of text types in both print and electronic form, as follows. 

Text types include extended narratives, imaginative scripts and narrative scripts that have more than two sub-plots.  

Text types include speculative texts in which they offer possibilities and options based both on their opinions and on objective data (for example, How teenagers could benefit from 

more pocket money).  

The texts at this phase show more of the characteristics noted in level 4 than those at earlier phases. As well, the specific types of texts introduced in this phase show the following 

characteristics in terms of the ideas they communicate. 

Texts identify the main ideas and develop a logical position or argument.  

Texts provide details that elaborate to enhance or support the main ideas.  

Texts synthesise ideas within a paragraph and between paragraphs using logical links.  

Texts relate ideas in writing in the following ways in various content areas, for example, they can order, define, recognise, label, recall, list, state, describe, recognise, discuss, report, 

explain, restate, review, identify, select, indicate, translate, apply, choose, schedule, illustrate, interpret, analyse, compare, contrast, question, criticise, organise, create, propose, judge, 

argue, and predict.  

Texts synthesise a range of styles, text types and sub-plots in the one text, for example, a particular text may include both explanatory and persuasive genres, use both first and third 

person voice and both literal and imagery-metaphoric reference.  

Texts discriminate between relevant and irrelevant information.  

Texts develop and use language relevant to the topic to convey the intended meaning in an appropriate way for the audience.  

Conventions in writing 

Students‘ texts use a variety of sentence forms to achieve their purpose.  

Students‘ texts display appropriate grammatical conventions including tense and subject–verb agreement.  

Students‘ texts are punctuated appropriately including the use of colons and semi-colons.  

Students‘ texts prioritise ideas effectively in terms of their goal or purpose and begin to use suitable headings such as section headings in narratives to assist reading.  

Students‘ texts use graphics, photographs or artwork to support the written message.  

Writing Strategy 

. Students use drafting strategies in which they: (1) use the ideas and perspectives generated to write a first draft; (2) elaborate initial ideas and identify subordinate ideas; and (3) focus 

on developing ideas and details and organising them.  

Students use revising strategies that take account of the new text types as identified in 4.25 Ideas communicated in writing.  

Students use editing strategies that take account of the new text types 4.25 Ideas communicated in writing.  

Students use publishing strategies including computers and graphic organisers for publishing the text types.  

Conventions in Spelling 
Students draw on graphophonic, morphemic and context knowledge to spell unfamiliar words and represent every sound with a logical letter combination. 

Students can identify the prefixes and suffixes in two- to five-syllable unfamiliar words they need to spell and use this knowledge to assist their spelling attempts.  

Students show that they are aware that word spellings are subject specific.  
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 Composition text for imaginative purposes 

 Development of topics in coherent ways according to the purpose, 

and the needs and experience of the intended audience 

 Use of a variety of sentence structures, including combinations of 

simple and compound sentences for particular effects 

 Awareness of grammatical conventions, for  example, tense and 

subject-verb agreement, appropriate punctuation 

 Use of editing strategies  
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 Composition text for imaginative purposes 

 Development of topics in coherent ways according to 

the purpose, and the needs and experience of the in-

tended audience 

 Use of a variety of sentence structures, including 

combinations of simple and compound sentences for 

particular effects 

 Awareness of grammatical conventions, for  example, 

tense and subject-verb agreement, appropriate punc-

tuation 

 Texts synthesise ideas within a paragraph and be-

tween paragraphs using logical links.  

 Sub plot evident 

 Literary and imagery - metaphorical reference 

 Use of editing strategies  
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composition of print and electronic texts in a wide range of forms, including narratives, reports, explanations, procedures and 

points of view 

experimentation with different techniques to influence audiences and achieve the intended purpose of their writing 

correct spelling, except of unfamiliar words with unusual spelling patterns 

use of headings and subheadings in the organisation of information in texts 

use of editing and proofreading skills for clarity and cohesion of ideas 

4.50 
Overview 

Ideas communicated in writing 

The texts at this phase show more of the characteristics noted in levels 4–4.25 than those at earlier phases. As well, the specific types of texts introduced in this phase show the fol-

lowing characteristics in terms of the ideas they communicate. 

Texts display a particular focus for a specific audience and a purpose for a specified topic, and have topic-relevant information selected and collated from a range of sources. 

Texts elaborate or support main ideas with a range of subordinate ideas and details such as facts, dialogue, logical argument and quotations and these are embedded in the text. 

Texts organise the text ideas in a logical sequence with an introduction, a body and a conclusion. 

Texts develop their themes in coherent ways around their intended purpose and have an explicit, clearly stated viewpoint. 

Texts take account of reader knowledge and background, identify and are written for specific audiences and can present the same information in different forms depending on the 

purpose and audience. 

Texts use language that is relevant to the topic, audience, and purpose, including specialised vocabulary relevant to the topic and possible figurative language and sound patterns. 

Conventions in writing 
Students use a variety of sentence forms consistently and appropriately; these include compound and complex sentences using: (1) appropriate grammatical conventions including 

tense, subject–verb agreement and noun–pronoun agreement; (2) appropriate punctuation and capitalisation; and (3) sophisticated rhythm and flow of language where appropriate. 

Students use various paragraphing conventions and textual markers to prioritise ideas effectively and to organise the information in terms of their goal or purpose such as headings 

and subheadings, topic sentences, stanza divisions, bullets and numbering. 

Students experiment with various written text conventions and techniques, depending on the purpose, to influence the audience. 

Students use graphics, photographs and artwork more strategically to support the written message. 

Students use the types of strategies described in levels 4–4.25 and modify these to account for the types of texts described above, as follows. 

Students use revising strategies; they (1) reread what they have written for sense and modify the language and/or accompanying non-text information to enhance text and style. 

Students use various publishing strategies; they (1) select a format for publishing (e.g., multimedia formats, essay, research presentation) appropriate for the audience and purpose; 

and (2) produce a legible and effective final outcome using a variety of technologies. 

Writing Strategy 

Conventions in Spelling 

Students use morphographic knowledge to spell unfamiliar two- and three-syllable words by identifying the meaning of the stem when the stem is not a known word. They can, for 
example: identify the stem ject, infer its meaning by analysing what they know about reject, project, subject and use it to spell injection or trajectory or identify ‗vert‘ in convert and 

invert, work out its meaning and use it to spell inversion. 

Students describe the effect on the meaning of words when suffixes such as age, er, ist, or are added to nouns or verbs and use this to spell words that have these suffixes, for exam-

ple, passage, manager or chemist. 
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 Experimentation with different 

techniques (imagery) to influence 

audiences and achieve the in-

tended purpose of their audience 

 Correct spelling, except of unfa-

miliar words with unusual spell-

ing patterns 

 Logically develops a storyline 

and adapts a consistent narrative 

viewpoint 

 Range of vocab 

 Uses a variety of sentence forms 

consistently and appropriately; 

these include compound and 

complex sentences using: (1) ap-

propriate grammatical conven-

tions including tense, subject–

verb agreement and noun–

pronoun agreement; (2) appropri-

ate punctuation and capitalisation; 

and (3) sophisticated rhythm and 

flow of language where appropri-

ate. 

 develops themes in coherent ways  
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 Experimentation with different techniques (imagery) to influence audiences and 

achieve the intended purpose of their audience 

 Correct spelling, except of unfamiliar words with unusual spelling patterns 

 Logically develops a storyline and adapts a consistent narrative viewpoint 

 Range of vocab 
 Uses a variety of sentence forms consistently and appropriately; these include compound and com-

plex sentences using: (1) appropriate grammatical conventions including tense, subject–verb 

agreement and noun–pronoun agreement; (2) appropriate punctuation and capitalisation; and (3) 
sophisticated rhythm and flow of language where appropriate. 
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Glossary 
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 analogy 

An analogy involves an illustration of an idea by means of a more familiar idea that is similar or parallel to it in some significant respect, and thus said to be analogous to it. For 

Example, Shakespeare‘s ―All the world‘s a stage.‖ 

Analogy with known words 
Readers can use what they know about some words to read and/or comprehend novel or unfamiliar words, for example, a student who has not seen the written word ‗plain‘ be-

fore but who can read ‗train‘ can identify the shared letter cluster ‗ain‘ and the sound associated with ‗ain‘ in ‗train‘ to read ‗plain‘. 

 antonym 
An antonym is a word that has the opposite meaning of another word. Examples: happy/sad; small/large 

action models 

Action models involve the reader in doing the action and using real objects to demonstrate the meaning of the text. For example, students role model a conversation in a text, 

demonstrating empathy. 

 active voice 

The voice is active when the subject of the sentence is the doer of the action. For example, The boy (subject) threw the ball. I (subject) wrote that sentence. 

 adjective 

An adjective is a word that modifies a noun. It describes the quality, state or action that a noun refers to. 

 adverb 

An adverb is a word that modifies the meaning of a verb, adjective or another adverb. Most adverbs in English are formed by adding –ly to an adjective. 

 agent 

The agent is the person or entity that performs the action described by the verb; they may initiate a process or put something in operation. For example, ‗our cat‘ is the agent in 

both of these sentences: 

Our cat killed the neighbour‟s budgerigar. 

The neighbour‟s budgerigar was killed by our cat. 

In some sentences, however, the agent isn‘t mentioned at all, even though we know that the process must have been initiated by someone or something: 

The car was stolen. (Someone stole the car). 

 alliteration 

Alliteration is the repetition of the same or similar consonant sounds in words that are close to one another. For example, fine feathered friends; Sally sells sea shells… 
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characterisation 

Characterisation describes how the personality (strengths and weaknesses) of a character is represented in a text and how the personal characteristics 

(behaviour/actions) gradually evolve. 

 cohesion 

Cohesion refers to the ways in which the elements of a sentence or a set of sentences are linked, by using either grammar or linking words. Cohesion re-

fers to the flow of a text and can be achieved by using pronouns, words such as that, these, those (deictic words) and other (contrastive forms). The tone, 

style and meaning is maintained throughout. For example, I sat down and turned on the radio. Just then, I heard a strange noise. The phrase 'just then' 

relates these events in time. 

 colloquialism 

An informal expression; the language of everyday speech. 

 complex agreement 

Complex agreement occurs in a sentence consisting of at least two coordinate independent clauses and one or more dependent clauses. For example, I 

wanted to go, but I decided not to when it started raining. 

compound sentence 

A compound sentence contains two independent clauses joined by a coordinator /conjunction. Conjunctions include: for, and, nor, but, or, yet, so. For 

example, John played football so Jane went shopping. 

 concepts of print 

Concepts of print refer to the reader‘s understanding or knowledge of the conventions used to read and write text. It is an awareness of how print works, 

letters forming words. It includes recognition that print in English starts from left and moves to right, return sweep and that words are organised into sen-

tences. 

 conceptually dense or extended texts 

Conceptually dense texts are those that, for a particular reader, have a comparatively high number of concepts or technical language. 
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Concrete models employ real objects or real life situations to demonstrate the meaning of a text. They involve something that exists physically being used as 

a way of enhancing understanding of an idea that may be abstract. 

 conjunction 

A conjunction is a word like and, but, when, or etc which connects words, phrases or clauses. 

 consonant blend/consonant cluster 

Blends are consonant letter clusters (a group of consonants with no vowels between them) that occur commonly in words. They comprise two or three conso-

nants blended together in sound while retaining the sounds of the individual letters. For example: „bl‟ in black, „cr‟ in credit, „spr‟ in spring, „st' in fast, „nd‟ 

in land. 

 context 

The context of a text is the particular situation, background, or environment to which the text (or part of the text) is related, for example, a social, cultural, 

and historical setting, or genre. It can also be used to refer more specifically to the speaker or writer of text, its audience, or the situation in which the text was 

generated or interpreted. 

 contextual cues 

Information from the context of a message. 

 count noun 

Count nouns refer to things which can be counted. That means that there can be more than one of them. Example: I saw a pear tree (‗pear tree‘ is a count 

noun because pear trees can be counted) Noncount nouns refer to those things that can‘t be counted. Example: I jumped into the water. Other examples in-

clude ‗milk‘ and ‗courage.‘) 

Also, when a count noun is singular and indefinite, the article "a/an" is often used with it. (The real meaning of "a" is "one"). 

 creative visualisation 

Creative visualisation involves representing information using visual symbols or icons in an open-ended way. 

 cueing strategies (speaking and listening) 

Cueing strategies encourage consideration of ideas in particular ways. For example, while a student prepares for a speech s/he can look at the issue/event/

character/idea from a different perspective or imagine they themselves are in another setting 
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decoding 

Decoding refers to using knowledge of spelling conventions and pronunciation of irregular words to decipher pronunciation of written words. 

 digraphs 

A digraph is composed of two or more letters that represent or match one sound. Example: sh, ch, th, ph, wh, ck 

 dipthong 

A dipthong is a gliding monosyllabic speech sound that starts at or near the articulatory position for one vowel and moves to or toward the position of another. Example: ay in play 

or ou in out. 

 disposition 

Disposition refers to the points of view both readers and writers have which influence their comprehension and creation of texts. The point of view in each case is the perspective 

or ‗position‘ on a topic or issue taken by readers or writers. Readers can identify an author's purpose and viewpoint. The assumption here is that what is written is not necessarily 
reflections of reality but is a selective version of it, told from a particular view and this can position readers to respond to a text in particular ways through the use of language and 

point of view. 

 electronic media texts 

These texts include spoken, print, graphic and electronic communications with a public audience. They often involve numerous people in their construction and are usually shaped 

by the technology used in their production. The media texts studied in English are found in newspapers, magazines and on television, video, film, radio, computer software and the 

Internet. 

 ellipsis (Pl. ellipses) 

Ellipsis refers to (i) the part of a grammatical unit that is left out of a phrase because it is believed to be unnecessary or redundant. An example is in the answer to the question 

“Did you see him do it?” and the response is “Yes I did” instead of “Yes I did see him do it.” The ―him‖ is implied and therefore elliptic. (ii) The 3 dots … placed within a phrase 

to indicate something has been omitted. 

 evaluative comprehension 

Evaluative comprehension occurs when readers judge the content of a text by comparing it with: 

(i) External criteria - where it agrees with what is generally known or expected 

(ii) Personal criteria - how it fits with what individual readers know and what they value. 

 experiential knowledge 

Experiential knowledge includes the following: prior knowledge and experience, visual imagery knowledge, action/ motor knowledge and knowledge of symbols. 



  

 85 expository text 

An expository text sets out to describe objects, events or processes in an objective manner, present or convey an argument, to state the solution to a problem or to explain a 

situation. 

factual text 

A factual text contains information that is indisputable, proven (in a scientific context) or generally regarded to be true. 

 figurative language 

Figurative language is a way of expressing ideas in non-literal or ‗plain‘ form. It can be used to add colour or intensity to a description. For example, metaphors, similes 

and personification. 

 fluency 

Fluency describes the act of reading without hesitancy, by recognising words and accurately connecting text. 

 formal language 

Formal language includes the use of the ‗high‘/prestigious dialect of a language. It involves the avoidance of informal/colloquial expressions. Example: using ‗good eve-

ning‘ instead of ‗hi‘ in a particular situation. 

 functional meanings of words 

Functional meaning of words refers to what words do or are used for. This is also referred to as structural meaning and involves how the words and sentences of a language 

are related to one another 

 genre 

Genre is a style, especially in the arts, that involves a particular set of characteristics. Example: What genre does that book fall into – comedy or tragedy? 

 grammar 

Grammar refers to the structure of a language. It is the rules or conventions we use to link words to form meaningful phrases and sentences. 

 grammatical function 

Grammatical function refers to the place each word has in a sentence.  Example: in the sentence ‗The dog was eating its meat‘ the noun ‗the dog‘ has the function of being 

the subject. The function of a word is its grammatical context. 
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A grapheme is the technical term for a letter, for example, A, a. 

 graphic organisers 

Graphic organisers are diagrams that organise thinking in different ways to assist with understanding and display of content.  

 graphophonics 

Graphophonic cueing connects the sound of letters or words to the shape of letters or words. Students recognise that b in bet is the same sound as b in ‗brown‘. 

high frequency words 

High frequency words are commonly found words in written or oral texts. These are mostly function words (or structure words) such as conjunctions, pronouns and 

prepositions. 

 homophone / homonym 

A homophone is a word with the same sound as another but with a different meaning. For example, some and sum, scale (of a fish) and scale to climb. The term 

homonym is often used interchangeably. A homograph is a word with the same spelling. Homonyms may be used to refer to either. 

 hyperbole 

Hyperbole is deliberate exaggeration or overstatement. For example, I'm so hungry I could eat a horse. 

 idiom 

An idiom is a speech form or an expression of a given language that is peculiar to itself grammatically or cannot be understood from the original meaning of its ele-

ments. Generally, it is not intended to be taken literally eg ‗He was all thumbs.‘ 

 imagery 

Imagery refers to the set of pictures readers make in their minds of what they are reading as they read. The imagery contributes to readers‘ interpretation of the text. 

 imaginative texts 

Imaginative texts refer to texts that have a topic or theme that is not located in literal reality. Example: types of fiction, folktales and fairy tales and poetry. 
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The imperative form of a verb is used to make requests, give directions or instructions, and give orders or commands. Example: ‗Open the window!‘ 

 indicator of progress 

Indicators of progress are points on a learning continuum. They describe the critical understandings required by students to progress through the VELS standards. 

 infer 

To infer is to think beyond the information given in a text and make links with ‗unstated‘ ideas or information. Readers may often use prior knowledge of the text or the 

world to infer subsequent events, purpose, intent or cause–effect. 

 inferential comprehension 

Inferential comprehension questions ask readers to infer about events that occur earlier than the context of the text, the cause and effect of events within the text, possible 

changes to circumstances (what would happen if?), the targeted audience of a text, information about characters and main ideas underlying a text. 

 interpretive texts 

Interpretive texts are an explanation by individuals of the texts of others. 

 informal language (colloquial) 

Informal or colloquial language refers to the use of the ‗low‘/spontaneous language, often used in familiar speech environments. 

 intonation patterns 

Intonation patterns are the changes in rhythm and melody heard when someone speaks. Speakers change their intonation patterns by changing how loudly they say words or 
their pace in speech. Intonation patterns can convey grammatical functions. Example: a rising intonation to signal a question. In conversation intonation also plays an impor-

tant role in maintaining the turn-taking system. 

 irony 

Irony is a form of speech in which the real meaning is concealed or contradicted by the words used. Irony involves the perception that things are not what they are said to be 

or what they seem. One may say something but in fact intend the opposite to be true. Example: ‗Great weather‘ in response to an invitation to a picnic on a rainy day. 
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jargon 

An idiom is a speech form or an expression of a given language that is peculiar to itself grammatically or cannot be understood from the original meaning of its elements. 

Generally, it is not intended to be taken literally eg ‗He was all thumbs.‘ 

Language Experience Approach 

Language experience utilises the two major resources children possess - their language and their experience of language. 

 letter clusters 

A letter cluster pattern is a string of letters that constitutes a part of a word. 

 letter sound mappings, relationships 

See graphophonics. 

 linguistic structure 

Linguistic structure is a shared feature or property from a language perspective, Examples include: all the words that could operate as verbs in a sentence, all the 1-syllable 

words that have the –op rime unit, for example, hop, stop, cop, strop. 

 literal comprehension 

Literal comprehension occurs when the reader understands information that is explicitly stated within the text. 

mass noun 

A mass noun (also uncountable noun or non-count noun) is a type of common noun that cannot be modified by a number without specifying a unit of measurement. Ex-

ample ‗rice‘ is a mass noun; you cannot say ―three rice.‖ 

 metacognitive 

Referring to conscious behaviour in which learners plan, monitor, evaluate and revise their progress in the course of the learning process. 

 metaphor 

A metaphor is a comparison that shows how two things that are not alike in most ways are similar in one important way. It is based on a non-literal meaning. For example, 

when a person understands an idea, a metaphor might be ‗she saw the light‘; when a person is angry, ‗she was hot under the collar‘. Metaphors are usually culturally specific. 

http://www.education.vic.gov.au/studentlearning/teachingresources/english/englishcontinuum/.htm#graphophonics
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modal verbs 

Modal verbs are a set of verbs such as can, may, might, will, which are used to express different degrees of certainty. 

 morphology 

Morphology is the study of the internal structure of words. It focuses on patterns of word formation, including prefixes, roots and suffixes. For example, the com-

mon rule for forming English plurals is the addition of the final –s; cat –cats.  

 morphographic knowledge 

Morphographic knowledge involves understanding that particular letter clusters carry meaning, for example, that ‗ed‘ added to a verb means a past action, ‗s‘ added 

to a noun means more than one and when added to a verb means a present action, ‗un' in front of an adjective means 'not', ‗micro‘ means small. It also includes 

knowing the meaning of written root or stem words such as ‗hop‘ or ‗mat‘. Each of these is a morphographic pattern or feature.   

 multimodal formats 

A multimodal format refers to the presentation of information in two or more formats or modes at once, for example, visual and auditory information about a par-

ticular event. 

 multi-syllabic words 

A multi-syllabic word comprises more than one syllable. Example: syl-la-ble. 

 naming letters 

Naming letters refers to the recall of the name or the sound that identifies a letter (or grapheme). 

 narratives 

A narrative is a genre or text type which tells a story or gives an account of real or imaginary events. It includes an orientation, a complication, a climax and a reso-

lution. 

 nominalisation 

Nominalisation refers to the process of turning a verb into a noun form. Example, Consideration of this issue is vital instead of You should consider this issue. 
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onomatopoeia 

Onomatopoeic words are words that when pronounced sound similar to the actual sounds they describe. Example: clickety-clack, sizzle, buzz 

 onset 

Onsets and rimes are parts of monosyllabic words in spoken language. These units are smaller than syllables but may be larger than phonemes. An onset is the initial conso-

nant sound of a syllable (the onset of bag is b- ; of swim is sw-). Rime refers to the word endings. Example: –un in the words gun, run, sun . 

 oral language knowledge 

Oral language patterns are the conventional ways in which speakers arrange words to communicate meaning when they speak. 

 oral language, structures 

Oral language patterns are the conventional ways in which speakers arrange words to communicate meaning when they speak. 

 orthography 

Orthography refers to the study of correct spelling according to established usage; the method of representing a language or the sounds of language by written symbols. It is 

concerned with letters and their sequences in words. 

 paraphrase 

Paraphrasing is the process of expressing an idea "in one's own words". 

 passive voice 

The passive voice is used to show that the subject is ‗acted on‘ by the agent or by something unknown. This can emphasise the person or thing being acted upon or to draw 

attention away from the agent. Example: The report was destroyed. (The emphasis is on the report, rather than who did it.) 

 personification 

Personification is a form of metaphor in which animals, ideas, things, etc., are represented as having human qualities. Eg The trees sighed in the wind. 

 persuasive texts 

Persuasive texts are intended to convince readers to accept particular perspectives or points of view. 

 phonemic knowledge 

A phoneme is a single sound; the smallest unit of speech that distinguishes an utterance. Example: ‗pot‘ and ‗hot‘ are distinguished by the initial phoneme. Phonemic 

knowledge is what we know about individual speech sounds. Phonemic recoding refers to changing each letter into a sound. 
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Phonics refers to links between patterns of sounds (phonemes) and patterns of letters (graphemes). 

phonogram (or word family) 

A phonogram is a letter-sound combination that includes more than one grapheme or phoneme. Examples of common phonograms are ole (in hole, mole, role) and ake (as in 

make, bake, lake). 

 phonological knowledge 

Phonological awareness is an awareness of the different sound units in oral language . Example: syllables, onsets and rimes. 

Phonological knowledge is what we know about the sound properties (phonology) of our language . 

 phonology 

Phonology is the aspects of language related to the distinctive features of the representation and reception of sounds of language. 

Phonological awareness is recognition of the different sound units in oral language. Example: syllables, onsets and rimes.  

Phonological knowledge is what we know about the sound properties (phonology) of our language. 

.phrasing 

A phrase /phrasing is a grouping of words to create meaning. 

 pitch 

Pitch refers to the ‗height‘ (high pitch) or depth (low pitch) of the voice during speech. Listeners can distinguish high, medium and low pitch. When speaking the pitch of the 

voice can be varied to change the intended meaning. 

 plot 

The plot of a narrative refers to the way in which the events in the narrative are linked by the author. A narrative may record the events without linking them causally. The 

plot indicates connections or links between the events, for example, causal links. A narrative is a record of what happened. The plot of a narrative shows how the events are 

linked in human terms. It is the plot that is likely to have a greater influence on readers. 



  

 92 
 predictable features 

Predictable features in text relate to the features that readers might expect in a text based on their existing knowledge.  

 prefix 

A prefix is a word part added to the beginning of a root or base word to create a new meaning. For Example: regain, incomplete. 

 preposition 

A preposition links nouns, pronouns and phrases to other words in a sentence. Example: 

 The cat is on the table. 

 The cat is beneath the table. 

 The cat is leaning against the table. 

 pronoun 

A pronoun is used as a substitute for a noun or a noun phrase. Example: 

 He was downstairs 

 Did you see that? 

 It's lovely weather. 

psycholinguistic knowledge 

Psycholinguistics relates to the cognitive process used to make it possible to create grammatical and meaningful sentences from vocabulary. It also relates to the process 

that makes it possible to understand utterances, words and text (spoken or written). 

 punctuation 

Punctuation refers to a set of marks used in writing to clarify meaning, separate parts of words, words and sentences. Example: a comma (,) can be used to mark a pause; 

and the exclamation mark (!) to mark surprise. 

receptive vocabulary 

Receptive vocabulary refers to the words the child understands the meaning of. The child may not be able to articulate that meaning in oral language, but can demonstrate 

comprehension of the meaning of the word through behaviour. 

  



  

 93 regular verb 

A regular verb is one that follows the pattern of taking –ed for the past simple and past participle. 

 relative clauses 

A clause that modifies a noun in a sentence, or a noun phrase, is a relative clause. Example: the light, which is downstairs, is broken. 

 relative pronoun 

Relative pronouns are those that relate groups of words to nouns or other pronouns. Example: that or which. 

 rime units 

The rime unit of a syllable or word is made up of the vowel sound and any other consonants. Eg, for the word that the rime is at 

segment words into sounds 

Segmentation is the process of breaking words into smaller sound units. 

 self management of reading experience 

The process involved when readers: 

 Frame questions or purposes for reading a text, planning how they will read; 

 Monitor reading, initiate corrective action, decide when to re-read, self correct, how they use what they know, monitor how their reading is progressing, take remedial 

actions if necessary and having read; 

 Review and self question to see whether reading goals achieved, review or consolidate what they have read; and 

 Organize the information gained from reading to fit out purposes for reading. 

 semantic context of the word 

The semantic context of the word refers to its meaning. When words are in sentences, the meaning of the sentence as a whole influences how the word is interpreted. A 

similar effect is observed for words in paragraphs and longer texts. This is illustrated in the meaning of ‗run‘ in the following sentences; 

 The run was tiring. 

 The stocking had a run in it. 

 We have run out of wine. 
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refers to the study of meaning in language and changes of meaning. It is used to refer to the meanings of individual words, sentences and longer texts. 

 semantic mapping 

is used to motivate and involve students in thinking, reading and writing. It enhances vocabulary development by helping students link new information with previous ex-

perience. 

 setting 

The setting of a narrative is where and when the narrative takes place. 

 short-term retention strategies 

Short-term retention strategies are used to aid short-term memory. These strategies include visualising, repeating information and performing the actions described. 

simile 

A simile is a figure of speech in which two basically different things are compared using ‗like‘ or ‗as.‘ Example: My love is like a red, red rose. It is as cold as ice. 

 simple sentence 

A simple sentence contains a subject and a verb, and it expresses a complete thought. Example: Some children like to play sport. 

 skimming and scanning 

Skimming and scanning are reading strategies that readers use either to isolate specific information in a written text or to collect information to infer its topic. Scan-

ning refers to selecting information to answer a specific question. Skimming refers to selecting a set of words that are believed to indicate the overall topic or theme 

of the text. 

 Socio-cultural bias 

Sociocultural bias refers to the perspectives or prejudices that influence a person‘s thinking, comprehension and decision making and are learnt from the social and 

cultural groups to which the person belongs. 

 Socio-cultural 

values refer to the attitudes and dispositions that influence a person‘s thinking, comprehension and perception that are learnt from the social and cultural groups to 

which the person belongs. 
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Every cultural and social situation is underpinned by particular ‗norms‘ or values. These are the accepted ways of interpreting information, thinking and behaving. A so-

ciocultural context is a situation that is defined by these norms. 

 sociocultural values 

Sociocultural values refer to the attitudes and dispositions that influence a person‘s thinking, comprehension and perception that are learnt from the social and cultural 

groups to which the person belongs. 

 stereotypes 

A stereotype is a popularly held belief about a type of person or a group of people which does not take into account individual differences. 

 story language 

To use story language is to express ideas as if you were telling a story, using the common conventions of story telling. 

strategy (reading) 

In this context, a strategy is an action used by a reader to link written text with what the reader knows. 

 suffix 

A suffix is a word part that is added to the end of a root word to modify its meaning or change it into a different word class. Example: happiness. The suffix ness changes 

the word happy from an adjective into a noun. 

 synonym 

A synonym is a word having nearly the same meaning as another. Example: fast and quick 

 syntactic knowledge 

refers to knowledge of the grammatical structure of language, the order of words within meaningful sentences. 

 syntax 

A knowledge of the rules for forming sentences 
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text consolidation strategies 

Text consolidation strategies describe the actions a reader uses to form an overall understanding of a text. 

Each text has particular features that makes it like other texts in the type and different from those in other types, for example, fictional texts differ from informational or fac-

tual texts on the same topic. 

  tone 

Tone is a quality in the voice which expresses the speaker‘s feelings or thoughts, often towards the person being addressed. For example, I tried to use a sympathetic tone of 

voice. 

 trigraphs 

A trigraph is a group of three letters that are associated with a sound, for example, ‗eau‘ in ‗plateau. 

 verb tense agreement 

Verb tense agreement refers to the appropriate use of verb tense to show the time relation between the tense in the main clause and the tense in the subordinate clause in a 

complex sentence. 

 visualising 

Visualising is a term given to the process by which readers construct and use mental images while reading the text. This is done during reading to aid in understanding. 

Readers imagine what the ideas in the text would ‗look like‘, usually in ‗time and place‘ contexts. 

 vowel digraphs 

Vowel digraphs are a combination of two or three vowels that together are associated with one sound, for example, ‗ai‘ or ‗ou‘. 

 voice 

Voice shows the relationship between the verb and the noun phrases. There are two voices in English – active and passive. Refer to these in the glossary for more informa-

tion. 

word meaning patterns 

Word meaning patterns refer to the structural and associative patterns that students recognise and that allow them to make meaning of words. For example, students may rec-

ognise morphographic patterns, such as, the effect of adding –ion makes that word the state of doing that thing. Students may also recognise meaning patterns based on syno-

nyms and associations, such as the synonyms horse and foal. 
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